St Paul's C of E
Primary School

Life in all its fullness

Pupil Premium Strategy

2023 - 2024

‘Life in all its fullness’ John 10:10

e We nurture a passion for wisdom so everyone can realise their full potential
e We respect and love everyone as individuals
e We celebrate and serve our diverse community

The three core Christian values of wisdom, love and welcoming
community, form the basis of work in our school community



Pupil premium sirategy statement - St. Paul’s CE
Primary School

This statement details our school’s use of pupil premium (and recovery premium)
funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School Overview

Detail Data

School name St. Paul’s CE Primary School
Pupils in school 162

Proportion of disadvantaged pupils 19%

Academic year or years covered by 2021-24

statement

Publish date October 2023
Review date July 2024
Pupil premium lead Helen Darrell
Governor lead Simon Jarvis

Funding Overview

Detail Amount

Pupil premium funding allocation this academic year | £ 57,080

Recovery Premium

Pupil premium funding carried forward from previous | £0
years (enter £0 if not applicable)

Total budget for this academic year £57,080




If your school is an academy in a frust that pools this
funding, state the amount available to your school
this academic year

Statement of Intent

St. Paul's is an aspirational school where learning, laughter and lives flourish. We
aim to nurture "life in all its fullness." John 10:10.

At St. Paul's it is our intfention to ensure that all pupils, irrespective of their
background or the challenges they face, make good progress from their starting
points. We endeavour to understand every child’s strengths and needs, making

the best use of time and resources to move learning forwards.

Our Pupil Premium strategy sits at the heart of a whole school effort, with all staff
understanding the strategy and their role within it.

Pupil premium meetings took place between SLT and teachers to identify and
discuss specific areas of need and the key challenges to pupil achievement.

The EEF's Guide to the Pupil Premium (2019) has informed the spending of our
Pupil Premium to maximise the benefit for the children at St. Paul’s.

The report recommends schools take a tiered approach to Pupil Premium
spending. Teaching is the top priority, including professional development,
training and support for early career teachers.

Targeted support for struggling pupils is also a key component of our Pupil
Premium strategy; as well as strategies that relate to non-academic factors,
including improving attendance, behaviour and social and emotional support.

Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge | Detail of challenge
number

1 Oral language skills




Lower level of oral language across the curriculum. Many of our
pupils are word poor, which is a limiting factor on enabling them
to articulate and share their subject/concept understanding.

2 Reading End of Key Stage assessments show disadvantaged

pupils generally have greater difficulties with reading than their
peers. We know that early reading success is crucial for future
success overall.

3 Writing data indicates that in comparison to their peers

disadvantaged pupils’ attainment is lower and will require further
support. This includes handwriting and fine motor skills.

4 Gaps in key foundational number skills.

5 Attendance and punctuality issues

Attendance data indicates that attendance for those eligible for
PP, as a cohort, is lower than that of those who are non -
disadvantaged.

6 Social and Emotional needs

Many of our pupils have complex social and emotional needs,
including mental health. These challenges particularly affect
disadvantaged pupils, and can adversely impact on their
attainment.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy

plan, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral
language skills and
vocabulary among
disadvantaged

pupils.

Assessments and observations indicate significantly
improved oral language among disadvantaged
pupils. This is evident when triangulated with other
sources of evidence, including engagement in
lessons, book scrutiny and ongoing formative
assessment.

Disadvantaged
pupils make at least
expected progress
from their individual

Those pupils who have ‘fallen behind’ are supported
and tracked closely to ensure they make accelerated
progress and ‘catch-up’ or exceed prior attainment
standards.




starting points in all
areas of the
curriculum and
especially in
Reading, Writing and
Maths. The gap
between the
progress and
attainment of PP and
non-PP children is
closed.

Children who need to make accelerated progress,
receive targeted high-quality intervention which is
monitored by SLT.

Pupils have regular/weekly opportunities to rehearse,
practice and consolidate key skills in reading, spelling,
handwriting and mental and written arithmetic.

Support staff and class teachers support learning
effectively using AfL strategies to identify and address
learning gaps and misconceptions.

Addifional intfervention sessions take place based on
gaps in learning and with reference to previous key
stage data.

85% Pupil Premium children to make at least 6 points
progress in all areas

Each term the school will measure the gap between
Pupil premium and non pupil premium children to
ensure that the gap is diminishing.

Key foundational
number skills to be
embedded

Children progress to higher order skills in maths more
quickly and make expected progress from their
starting points.

85% Pupil Premium children to make at least 6 points
progress in maths

To achieve and
sustain improved
attendance for all
pupils, particularly our
disadvantaged

pupils.

Sustained high attendance by 2024/25 demonstrated

by:

e the overall absence rate for all pupils being no
more than 5%, and the attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being closed.

e the percentage of all pupils who are persistently
absent being below 10% and the figure among
disadvantaged pupils being in line with that

To achieve and
sustain improved
wellbeing for all pupils
in our school,
particularly our
disadvantaged pupils

Sustained high levels of wellbeing from 2024/25
demonstrated by:

Qualitative data from pupil voice, pupils and parent
surveys and teacher observations




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium)

funding this academic year to address the challenges listed above.

Budgeted cost: £14,820

Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this Challenge
approach number(s)
addressed

High quality staff CPD On-going, high-quality CPD is 1.2,3,4

essential to implementing the EEF’s
principles and to provide a broad
and engaging curriculum that
focuses on vocabulary acquisition
and skill development.

Research projects
conducted by teachers to
develop quality first
teaching

Research enables teachers to
reflect on what they would like to
change, explore what others are
doing in that field and experiment.

Teachers improve teaching and
learning through classroom-based
research.

Action Research

Monitoring the impact of | EEF suggest feedback +7 months 1,2,3,4
feedback strategies and

) Providing feedback is a
assessment policy

well-evidence and has a high
impact on learning outcomes.

Feedback
Monifor and review staff Standardised tests can provide 1,2,3,4
assessments fo ensure gap | reliable insights into the specific
analysis takes place and strengths and weaknesses of each
next steps identified pupil to help ensure they receive

the correct additional support
through interventions or teacher
instruction:



https://www.sagepub.com/sites/default/files/upm-binaries/27030_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback

tandardised tests | Assessin n
Monitoring Pupil Proaress |
Education Endowment Foundation

EEF

Embedding dialogic There is a strong evidence base that | 1,23
activities across the school | suggests oral language
curriculum. These can interventions, including dialogic
support pupils to articulate | activities such as high-quality
key ideas, consolidate classroom discussion, are
understanding and inexpensive to implement with high
extend vocabulary. impacts on reading:
Oral language interventions |
Toolkit Strand | Education
Endowment Foundation | EEF
Monitor and review the Phonics has a positive impact 2
teaching of systematic overall (+5 months) with very
phonics across the school extensive evidence and is an
Embed the school's new important component in the
phonics programme (Little | development of early reading skills,
Wandle) in Reception and | particularly for children from
Key Stage 1 disadvantaged backgrounds (EEF)
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF
Monitor and review the There is extensive evidence 6

quality of social and
emotional (SEL) learning.

SEL approaches will be
embedded into routine
educational practices and
supported by professional
development and tfraining
for staff.

associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour
and relationships with peers):

EEF Social and Emotional Learning
.podf(educationendowmentfoundati

on.org.uk) |

Targeted academic support (for example, tutoring, one-to-one

support structured interventions)
Budgeted cost: £39,860


https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional phonics Phonics approaches have a strong 2

sessions (Little Wandle | evidence base indicating a positive

Rapid Catch-up) impact on pupils, particularly from

targeted at disadvantaged backgrounds. Targeted

disadvantaged pupils phonics interventions have been shown

who require further to be more effective when delivered as

phonics support. regular sessions over a period up to 12

weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Monitor and review Targeted deployment, where teaching | 4

the implementation of | gssistants are trained to deliver an

structured infervention | intervention to small groups or

programmes. individuals has a higher impact,

Following pupil whereas deployment of teaching

progress meetings, assistants in everyday classroom

pupils are identified environments has not been shown to

and a structured have a positive impact on learner

programme is putintfo | outcomes.

place.

Teaching Assistant interventions
Continue to analyse EEF Toolkit guidance: 2,3,4

summative assessment
data and identify the
children who require
catch up and more
targeted intervention.
Closely monitored by
HT and PP Lead
through termly Pupil
progress meetings

Regular monitoring of
targeted interventions

https://educationendowmentfoundatio
n.or

g.uk/support-for-schools/schoolimprove
ment-planning/2-targetedacademic-su

pport

‘These interventions should be targeted
at specific pupils using information
gathered from assessments and their
effectiveness and intensity should be
continually monitored. Some pupils may
have made quick gains once they
returned to school full time, so
assessment needs to be ongoing, but
manageable.’



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Online maths tuition https://educationendowmentfoundatio
infervention n.org.uk/education-evidence/teaching
programme and face | _jearning-toolkit/one-to-one-tuition

to face tuition in

school



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £2,400

Activity Evidence that supports this Challenge
approach number(s)
addresse
d
One to one counselling for Research shows that Primary | 6
specific pupils to support their school children have
social and emotional needs. long-term mental health
benefits from counselling in
school.
Mental health research
Designated Attendance Lead to Research shows that thereis | 5
conduct half-termly monitoring of | o direct correlation between
aftendance and lafeness. attendance and success in
schools.
Designated Attendance Lead to o
work with families where Govemment findings 2016
attendance or lateness is a
concern or where pupils are at
risk of lower attendance or
lateness.
Strategies to promote good
attendance are implemented.
Offer more opportunities for Research demonstrates that | 1,2,3,4,5

parents to come into school,
through planned events such as
parent coffee mornings and
subject specific events to
increase parental engagement.

Informal sessions delivered in
a non-threatening and
non-judgmental way are
seen to be the most
effective in increasing
parental attendance and
engagement.

10



https://www.exeter.ac.uk/news/research/title_859054_en.html
https://www.gov.uk/government/news/just-one-day-off-can-hamper-childrens-life-chances

:Parental engagement

11



https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/parental-engagement?utm_source=/education-evidence/evidence-reviews/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parental%20enga

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Review: 2022-23/ 2023-24 - Priorities

Priority

End of Year Review
(July 2023)

End of Year Review
(July 2024)

Improved oral language
skills and vocabulary
among disadvantaged

pupils.

SALT intervention has
enabled some pupils to no
longer require Speech and
Language involvement.

Evidence from assessments
have shown that pupils
make good progress from
starting points.

The children had greater
opportunities across the
curriculum through school
trips, visitors, performances
etc. enabling them to put
into practice their oral
language skills.

Cross curricular activities
supported oral language
skills within foundation
subjects. Pupils were
supported to arficulate key
ideas within foundation
subjects to demonstrate
their subject knowledge.
Children are beginning to

know and remember more.

Pairing and sharing
assemblies
implemented to
engage pupils in
valuable opportunities
to use their oral
language skills.

Oral language prompt
cards accessible in
classrooms to provide
sentence stems. This
provides scaffolded
support to pupils new to
language and those
with oracy difficulties.

Vocabulary taught
explicitly through Little
Wandle.

Engagement with Voice
21 - development of
oracy framework to
provide explicit learning
opportunities for St
Paul’s pupils.

12




Disadvantaged pupils
make at least
expected progress from
their individual starting
points in all areas of the
curriculum and
especially in Reading,
Writing and Maths. The
gap between the
progress and
attainment of PP and
non-PP children is
closed

Key children identified to
receive tuition — English and
Maths

Pupil progress meetings are
used to frack
disadvantaged pupils

EEF document (Teacher
feedback to improve pupill
learning) has been used to
review current assessment
practice — the review
showed that our practice is
in line with the EEF research.

See data analysis of
progress and afttainment
from baseline data
summary.

Steps progress 23-24

Steps | Reading | Writing | Maths
6 21 16 15
77% 59% 56%
5 2 4 9
7% 15% 33%
4 1 3 2
4% 11% 7%
3 2 0 0
7%
2 2 0
4% 7%
1 0 0 1
4%
0 0 2 1]
7%
27 27 27

The gaps between
disadvantaged pupils
and non-disadvantaged
pupils in maths have
narrowed in Years 1, 3, 5
and 6. They were
unchanged in 2 and 4.
In writing they have
narrowed in Years 1, 2,
3,5, 6 and were
unchanged in year 5.
(Diminishing differences
data available)

Key foundational
number skills to be
embedded

Staff have developed
feedback strategies which
enable pupils to make
greater progress within a
lesson. Staff picked up on
misconceptions and
adapted their planning
across a series of lessons
allowing key skills to be
embedded.

Teachers used diagnostic
assessments to identify gaps
in learning/ Staff are

The gaps between
disadvantaged pupils
and non-disadvantaged
pupils in maths have
narrowed in Years 1, 3, 5
and 6. They were
unchanged in 2 and 4.
(Diminishing differences
data available)

Disadvantaged pupils
are typically making 5 to

13




beginning to use these
assessments to inform their
teaching and learning.

Staff regularly review their
pupils learning in pupil
progress meetings with the
Senior Leadership

Online maths tuition was in
place for key children.

Y2 to Y6 show mixed
progress.

Some year groups
disadvantaged pupils have
not made the same
progress as
non-disadvantaged, in
other year groups
disadvantaged pupils have
made better progress than
non-disadvantaged pupils.

6 steps progress in
marths.

To achieve and sustain
improved afttendance
for all pupils, particularly
our disadvantaged

pupils.

The gap in attendance is
closing between
disadvantaged and
non-disadvantaged pupils
in comparison to 2021-22.
Overall attendance rates
have risen and the
percentage of pupils with
persistent absenteeism is
below 10%.

Attendance is followed
rigorously.

The overall attendance
of all PP data shows no
change from 2022/23 to
2023/24 and it remains
at 93.5%. Attendance
for non-pp raised from
94.5% t0 95.6%.

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils

Both pupil and parent voice
show a sustained impact for
pupils both in school and at
home, who have been in
receipt of additional
well-being support.

We are supporting
children with complex
SEMH needs as part of
their package to meet
their individual needs.
Supporting need is an
ongoing package to
offer sustained support.

14




Externally provided programmes

Programme

Provider

Little Wandle Letters and Sounds
Revised

Collins

Nessy

Nessy Learning

The Write Stuff

Jane Considine/ The training space

The Spelling Book

Jane Considine

White Rose Maths

The White Rose

External tuition

Protocol

15




